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Key:    3 = meets the standard     2 = partially meets the standard  1 = does not yet meet the standard 

 
The unit plan –     

Stage 1 3 2 1 Feedback & Guidance 
1. identifies important, transferable ideas worth exploring (Q) and understanding (U).      
2. identifies Understandings stated as full-sentence generalizations: students will 

understand that.... (U). 
    

3. specifies the desired long-term Transfer Goals that involve genuine accomplishment (T)     
4. is framed by a few open-ended, thought-provoking and focusing Essential Questions 

(Q).  
    

5. identifies relevant Standards, Mission, and/or Program Goals (G), to be addressed in all 
3 Stages. 

    

6. identifies knowledge (K) and skill (S) needed to achieve understanding and address the 
established goals. 

    

7. aligns all the elements – T, U, Q, G, K, S – so that Stage 1 is focused and coherent.     
Stage 2     

8. specifies valid assessment evidence of all desired results: Stage 2 aligns with Stage 1.     
9. includes authentic performance tasks based on one or more facets of understanding.     
10. provides sufficient opportunities for students to reveal their achievement.     
11. includes evaluative criteria to align each task to Desired Results and to provide 

suitable feedback on performance. 
    

Stage 3     
12. Includes learning events and instruction needed to help learners –      
      a. Acquire targeted knowledge and skills..      
      b. Make meaning of important ideas.      
      c. Transfer their learning to new situations.     
13. effectively incorporates the W.H.E.R.E.T.O. elements so that the unit is likely to be 

engaging and effective for all learners. 
    

Overall     
14. is coherent with all 3 stages in alignment.     

15. is likely to work: feasible and appropriate for this situation.      
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Design Standards 3 = meets the standard 2 = partially meets the standard 1 = does not yet meet the 
standard 

 
1. identifies important, 
transferable ideas worth 
exploring and 
understanding 
 

Listed ideas – 
 reflect key ideas (concepts, 

theories, themes, principles, 
etc) for this topic and the 
discipline.  

 will very likely develop and 
deepen student meaning-
making and enable transfer.  

Some or all listed items –  
 reference ideas, but they are not 

the most important 
 are important ideas but not really 

relevant to the work of this unit 
 are interesting ideas but not 

useful for meeting unit goals 
 will not likely require extended 

inquiry to grasp  
 need to be more general, 

theoretical or conceptual to be 
transferable      
 

Some or all listed items – 
 are really facts that need only be 

apprehended. They are not ideas 
that require analysis or the result 
of inference and meaning 
making. 

 trivial or vague ideas that 
provide no rich intellectual goal 
or focus   
 

    
 

Examples 
o Audience & Purpose as the focus 

for writing 

o Limited government of different 
branches in a balance of power  

o The Associative, Commutative 
and Distributive Properties as 
the foundation of all problem 
solving 

o Newton’s 3 Laws of motion 

o the genre of essay 
 

o the eternal disputes between the three 
branches of government  

o finding the lowest common 
denominator  
 
 

o the idea of a constant rate of 
acceleration for gravitational force 

o the idea of a summary 
 

o the President is Chief  of the 
Executive branch  

o definition of the associative property 
 
 
 

o definition of acceleration 
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2. identifies 
Understandings 
stated as full-
sentence 
generalizations 

All listed understandings – 
 are framed as full-sentence 

generalizations, specifying the 
inferences we want students to come 
to understand. 

Some or all listed items include important 
ideas (e.g., key concepts or theories) but – 
 are not framed as full-sentence 

generalizations. 
 are framed as full sentences, but 

provide little more than simple factual 
statements or definitions rather than 
summary inferences 

 the generalizations are truisms or 
otherwise obvious or superficial 

 

Some or all listed items –  
 are facts, skills, indicators or 

other content objectives. 
(These should be placed in the 
Knowledge or Skill boxes on 
the Template.) 

 are stated as phrases: they just 
state the topic, not the 
understanding sought 

    
 

Examples 
o Constantly asking yourself “Who is my 

audience and what is my purpose?” will 
invariably lead to much improved 
writing. 

o Our government is designed to be 
inherently limited and held in check by 
separate branches since otherwise 
government power too readily and easily 
goes beyond the control of the people.  
 

o The goal in problem solving is to find 
equivalent expressions by which 
complicated or unfamiliar equations can 
be simplified and solved.  

o Newton’s 3 Laws of motion can explain 
and predict the movement of any object in 
the solar system subject to forces 

o “Who is my audience and what is my 
purpose?” are important questions. [A 
truism rather than insight into each] 
 
 

o Checks and balances. [not stated as a full-
sentence generalization; there is no 
specific understanding about checks and 
balances identified.] 
 
 

o The goal in mathematics is problem 
solving. [A truism] 
 
 

o Newton’s 3 Laws of motion and 
gravitational force as a constant  [not 
stated as full-sentence generalizations. 
What about Newton’s Laws is important 
and why?] 

o Understand the steps of the 
writing process. [a skill] 
 
 

o The judicial branch includes the 
Supreme Court. [a fact] 
 
 
 
 

o Understand that xo = 1. [not 
really an ‘understanding’ – a 
fact, true by definition.] 
 
 
 

o Mass is not the same as weight 
[a fact as stated] 
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3. specifies the 
desired long-term 
Transfer Goals that 
involvement genuine 
accomplishment (T) 

All listed transfer goals – 
 are framed in terms of application 

of prior learning to present and 
future situations 

 require students to find and 
address real-world issues, 
problems, and applications of their 
learning. 

 require students to show increasing 
autonomy in using their prior 
learning in new situations 

Some or all listed items suggest 
transfer goals but – 
 The goals are too vaguely stated to 

know whether or not transfer is 
really the goal 

 Transfer-like language is used, but 
it is unclear whether the aim is 
transfer or just display of specific 
skills 

 

Some or all listed items –  
 are not transfer goals but goals 

related to discrete skills 
 do not require deliberate and 

adaptive transfer, they merely 
require ‘plugging in’ of prior 
learning 

 do not require any autonomy or 
strategic thinking on the 
learner’s part. 

    
 

Examples 
o Write effectively for different 

audiences and purposes. 

o Find, analyze, and adjudicate current 
disputes between our branches of 
government.  

o Use your understanding of measures 
of central tendency to improve an 
existing rating system (calculation of 
grades, pro football rankings, etc.)  

o Apply your understanding of 
Newton’s Laws to real-world 
problems and predictions (e.g. roller 
coaster design, improving an athlete’s 
technique, a more efficient pulley 
system, etc.) 
 

o Write an essay on a specific purpose 
for a specific audience [not clear if 
transfer is required or just skill 
execution] 
 

o Explain a specific current dispute in 
American politics in light of our work 
so far. [not clear if this will require 
transfer or be highly prompted by the 
teacher] 
 

o Determine the best measure of central 
tendency for various real-world 
situations [too much scaffolding is 
suggested, so little transfer may be 
required] 
 

o Solve physics problems that require 
application of Newton’s Laws [sounds 
like it could be just textbook skill 
problems] 
 
 

o Use the 5-parargraph structure to 
write an essay. [skill] 
 

o Make an organization chart of the 
US government. [the textbook 
provides almost all of this so it is 
really a knowledge task] 
 

o Define mean, median and mode 
and use each. [knowledge and 
skill] 
 
 

o Analyze the forces acting on a cart 
rolling down an inclined plane 
[skill] 
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4. is framed by a few 
open-ended, 
thought-provoking 
and focusing 
Essential Questions 

All listed questions – 
 will focus the unit on important, 

transferable ideas.  
 are genuinely thought provoking, 

and will likely foster student 
interest and meaning making.  

Some or all listed questions – 
 are only somewhat appropriate for 

understanding the content (even if 
they are interesting questions) 

 are not very thought-provoking 
 are too convergent  
 are somewhat leading - “teacherly” 

– since they seem like they are 
fishing for the already-approved 
answers rather than framed to 
provoke thought 

 may not help students much in 
focusing inquiry and making 
meaning  

 may be essential, but there are too 
many questions to focus the unit 

Some or all listed questions are – 
 fact questions 
 not important or not worth 

devoting a unit to 
 not thought provoking; not 

likely to be of interest to 
students 

 too narrow and leading 
 so vague as to suggest little in 

the way of inquiry and focus for 
learners 

 unclear or otherwise not ready  

    
 

Examples 

 

o Who is my audience and what is my 
purpose?  
 

o What is the ideal balance of power in 
a government? How can a government 
be designed to do its job without 
overreaching? 
 
 

o What does this problem remind me 
of? How can it be simplified? 
 
 

o Why did that object move in that way? 
  

o What have we learned about what 
makes a good essay?  [leading 
question] 
 

o Why would the founders of a country 
argue for three branches of 
government instead of just one? [too 
convergent] 
 

o How might the commutative property 
help us here? (asked by the teacher) 
[too leading] 
 

o What is the importance of F=ma? [too 
leading] 

o What is an essay? [fact] 
 

 

o Why did our founders want three 
branches of government? [factual 
question, as stated] 

 

o What is the commutative property? 
[factual question as stated]  
 
 

o What is the meaning of F=ma? 
[factual question as stated] 
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5. identifies relevant 
Standards, Mission, 
and/or Program 
Goals (G), to be 
addressed in all 3 
Stages 

All listed goals – 
 address at least 1 substantial 

Standard and/or Mission-related 
goal 

 are appropriate to this unit 
 are genuinely targeted, not just 

mentioned 

Some or all listed goals – 
 are too minor or short-term to be 

listed as a Goal 
 are only somewhat appropriate to 

what this unit is about 
 are mentioned but not really 

addressed in the unit  

Some or all listed goals are – 
 not long-term substantive Goals 

– they are best listed as 
Knowledge or Skill 

 are not appropriate to this unit 
 are mentioned but never 

addressed anywhere  

    
 

Examples 

 

o Students will be skilled and 
thoughtful writers of essays 

o Students will understand the 
deliberately divided and 
representative form of American 
government and its rationale 

o Students will understand and 
effectively use measures of central 
tendency in problem solving 

o Students will understand Newton’s 3 
Laws of motion 
  

o Students will write an essay [a short-
term task, not a long-term goal] 
 

o Students will know the history of the 
US Constitution [only tangentially 
what the unit is about] 
 

o Students will solve problems using 
mean, median, mode [too short-term 
and specific to be a long-term Goal] 
 

o Students will solve real-world 
problems related to Newton’s Laws 
[but the problems are simple textbook 
exercises] 
 
 
  

o Students will use American, not 
British, spelling conventions [skill 
and not addressed specifically in 
the unit] 

o Students will know the authors and 
main ideas of the writers of the 
Federalist [belongs in Knowledge] 

o Students will solve problems 
involving linear relationships 
[but the unit does not focus on this] 

o Students will use the scientific 
method [but no experimental 
design work is required by the unit] 
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6. identifies 
knowledge (K) and 
skill (S) needed to 
achieve 
understanding and 
address the 
established goals 

All listed knowledge and skill – 
 address key content needed for 

transfer and understanding 
 address content related to the 

established goals 

Some or all listed knowledge and skill 
– 
 address key content, but the 

content is not essential for 
understanding or transfer 

 the content isn’t clearly connected 
to the unit and its overall focus 

Some or all listed knowledge and 
skill  – 
 is not key content 
 is not relevant to this unit 

    
 

Examples 

 

o know and be able to do the writing 
process 

o know the key arguments made in the 
Federalist Papers for our Constitution 

o be able to calculate the mean, 
median, and mode for sets of 
numbers 

o be able to calculate the position, 
velocity, or distance of a body in 
motion, based on the forces at work 
  

o be able to draft a 5-paragraph essay 
 

o know the first 4 presidents of the 
United State 

o know the associative, commutative, 
and distributive properties 
 

o know how Galileo proved that height, 
not distance traveled, determines the 
final velocity of a falling object. 

o be able to use the semi-colon 
accurately 

o know the birthdates of the first four 
Presidents of the United States 

o know how to compute a baseball 
player’s batting average 
 

o know the date and location of Isaac 
Newton’s birth 
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7. aligns all the 
elements – T, U, Q, 
G, K, S – so that 
Stage 1 is focused 
and coherent. 

All listed Stage 1 elements – 
 are interconnected and provide a 

focused and coherent set of goals 
for learners  

Some listed Stage 1 elements – 
 are only somewhat interconnected 

goals, so that the unit seems not 
sufficiently focused or coherent  

The listed Stage 1 elements – 
 are hardly related to one 

another: this isn’t really a unit, 
but a set of thrown-together 
objectives that do not really fit 
together 
 

    
 

Examples 

 

o [Inspection of all of Stage 1 strikes 
the reader as intellectually focused 
and coherent: the unit is clearly 
organized around 1-2 big ideas, the 
student has to meet transfer goals that 
expect application of the idea(s) in 
appropriate ways, and the knowledge 
and skill are clearly related to 
understanding and transfer of the 
ideas] 

o [Inspection of all the Stage 1 elements 
reveals a lack of focus. There are too 
many different ideas mentioned and/or 
there is a long and unprioritized list of 
Goals, Knowledge and Skill. It 
doesn’t seem likely that this is a single 
unit that will hold together and permit 
sufficient depth.]  

o [Inspection of all the Stage 1 
elements reveals a complete lack of 
intellectual focus. It seems like a 
long list of content with no clear 
purpose or learning goals.] 
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8. specifies valid 
assessment evidence 
of all desired results: 
Stage 2 aligns with 
Stage 1. 

All proposed assessment evidence – 
 address all the Stage 1 elements 
 will likely provide valid evidence 

of the Stage 1 elements 

The proposed assessment evidence – 
 does not address all the Stage 1 

elements 
 may not provide valid evidence of 

the Stage 1 elements (in the 
absence of clearer task directions 
and scoring rubrics)  

The proposed assessment evidence 
– 
 does not address key Stage 1 

elements related to 
understanding 

 is unlikely to provide valid 
evidence of the Stage 1 
elements 

    
 

Examples 

 

o A portfolio of essays, self-
assessments, and reflections on 
essay-writing 

o A role-play simulation of the 
Constitutional Convention, 
‘newspaper articles’ on the role-play, 
writings on our form of government, 
and commentary on the Federalist 

o Solutions to problems related to 
measures of central tendency and a 
paper on generalizations on clear vs. 
misleading uses of measures of 
central tendency 

o Labs and write-ups on experiments 
related to Newton’s 3 Laws of 
motion, a real-world application of 
the Laws, and quizzes on the Laws 
 
 
  

o A portfolio of essays only [not enough 
direct evidence that the student 
understands the essay and their own 
strengths and weaknesses] 

o A role-play simulation of the 
Convention [not likely by itself to 
provide sufficient or valid evidence of 
all students’ understanding of our 
form of government] 

o Solutions to constructed response and 
multiple choice problems in the 
textbook about mean, median,  and 
mode. [not valid assessment of 
understanding of measures of central 
tendency and transfer. [This just 
assess the skill and knowledge 
objectives.] 

o Do a single experiment on the rate of 
acceleration of cars on inclined planes 
[does not address all the Stage 1 goals 
related to transfer and understanding 
of Newton’s 3 Laws] 
 
 
  

o A 5-paragraph essay [just assesses 
a specific skill. No assessment of 
transfer or understanding of the 
genre as a whole.] 
 

o A role-play of a modern 
Constitutional Convention. [Is 
highly unlikely to provide evidence 
of all students’ understanding and 
knowledge of the relevant history 
and philosophy of our government 
as it came into being] 

o All the even-numbered problems in 
the chapter on mean, median, and 
mode. [Assesses skill only. No 
understanding of measures of 
central tendency and 
understandings about them 
required] 

o Invent a roller coaster that works 
and explain why it works. [Can be 
done with minimal understanding 
of Newton’s laws]. 
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9. includes authentic 
performance tasks 
based on one or more 
facets of 
understanding. 

All listed performance tasks – 
 provide a realistic setting: task, 

goal, audience, options, 
constraints, incentives, criteria 
etc. are authentic – or are faithful 
simulations to real-world 
contexts. 

The performance task(s) or aspects of 
the task(s) – 
 are only somewhat realistic, in 

terms of setting.  
 are sufficiently vague in detail to 

make the proposed setting 
unimportant or irrelevant to the 
prompt 

All listed performance tasks – 
 are not realistic: people out in 

the world are not ‘tested’ this 
way 

 are not genuine ‘performance’ 
tasks but rather typical school 
tests of content mastery 

    
 

Examples 

 

o Writing for specific and real 
audiences, to achieve real effects 

o Applying your understanding of 
government to develop a proposed 
new governance structure for your 
school, explain it, and argue for it 
against other proposals. Direct your 
proposal to the School Board. 

o A real-world problem that requires 
data collection, multiple points of 
view, etc. – example: propose a more 
fair and revealing grading system for 
the school, a sport, music 
competitions, etc. based on your 
understanding of measures of central 
tendency 

o Build, refine, and race CO2-cartridge 
run racers, using your knowledge of 
acceleration, friction, inertia, etc. 
  

o A writing prompt and the audience to 
be written for is provided by the 
teacher, (nothing in the task or rubric 
requires the writer to be genuinely 
sensitive to or get feedback from the 
audience cited). 

o Propose a new governance structure 
for your school. (no further contextual 
details) 

o Propose why mean, median, or mode 
should be used to report house prices, 
salaries, food costs, etc. (too prompted 
and decontextualized) 

o You have to build the car and race it 
only once, and that one race 
determines the winner. (Unrealistic in 
terms of using feedback and Physics 
ideas to improve performance based 
on trial runs) 
 
 
  

o Students get an essay writing 
prompt and one class period to 
write their essay. (They cannot talk 
to anyone else as they draft and 
revise – very unrealistic). 
 
 

o Explain how the 3 Branches of 
government are found in the way 
your school is run. (No realistic 
demands or setting) 

o Word problems on mean, median, 
mode. (No realism to tasks or 
setting). 

o Brief paper: What should the best 
race car be to honor physics? (Fine 
question, but no audience, purpose, 
setting; teacher is looking for 
content knowledge only.) 
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10. provides 
sufficient 
opportunities for 
students to reveal 
their achievement. 

The assessments – 
 provide appropriate personalization, 

enabling students to play to strengths 
and interests without compromising 
the validity of the assessments. 

 Provide sufficient evidence, of 
different kinds, to make the results 
reliable. 

Some assessments – 
 permit some personalization 

but more options and 
opportunities were available  

 permit options that may 
compromise the validity of the 
assessment 

 are insufficient as evidence 
against goals 

Most or all assessments – 
 do not provide adequate 

opportunities to 
personalize the work  

 what options are 
provided compromise 
the validity of the 
assessment(s) 

 do not provide enough 
evidence to make 
reliable judgments 
about the goals 

    
 

Examples 

 

o Writing an essay in which choice is available 
for audience, purpose, and setting 

o The role play concerning the 3 branches of 
government provides many options for 
students to choose roles and role play 
without compromising the goals of the 
assessment. Role play is supplemented by 
quiz and essay. 

o The key task – propose a fair grading or 
scoring system for any area of interest 
(school, sports, music) – provides students 
with freedom within the bounds needed to 
judge understanding of measures of central 
tendency. Supplemented by quiz on mean, 
median, mode and essay on What is ‘fair’? 

o Develop an optimally-working CO2 race car 
based on the laws of physics provides great 
personalization. Supplemented by written 
questions that have to be answered about all 
design decisions and results of races. 
  

o Students are given the essay purpose. 
There is some room for 
personalization in the writing style 
and audience chosen. 
 

o Students are assigned roles to play in 
a Constitutional Convention and 
graded on their performance. 
 

o Students can propose a better grading 
system, but don’t have to link it back 
to prior work with measures of 
central tendency. 

o Students develop a race car and race 
it. The assessment only requires 
racing the car that they designed. 
 
  

o Students are told to write a 
5-paragraph essay on a 
topic, in which the prompt is 
given. 
 

o There are 2 assessments: an 
essay on why the 3 Branches 
of government are needed, 
and a quiz on the chapter. 
 

o A quiz on mean, median, 
and mode. 
 

o A test on various problems 
involving Newton’s Laws,  
where all questions are 
either multiple choice or 
short-answer response. 
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11. includes 
evaluative criteria to 
align the task to 
Desired Results and 
to provide suitable 
feedback on 
performance. 

All evaluative criteria – 
 Are valid for assessing such 

performance 
 Are aligned with the broader 

Stage 1 goals  

Some or all criteria  – 
 are valid for assessing such 

performance 
 are too general or not clearly 

aligned with Stage 1 goals  
 are too specific to the 

performance to permit inference 
back to Stage 1 goals  

Some or all criteria – 
 are not valid for assessing 

such a performance  
 are not appropriate for or 

aligned with Stage 1 goals to 
permit valid inference 

    

 
Examples 

 

o reaches audience, accomplishes 
purpose, writes persuasively, highly 
polished work with no distractions 

o reveals insight into our form of 
government, is faithful to facts and 
language of the time 

o Solutions are accurate, well-
supported, and indicative of 
understanding of measures of central 
tendency 

o Data is accurate, conclusions are 
valid, well-designed experiments, 
understanding of Newton’s Laws is 
apparent 
  

o well-argued [OK but insufficient] 
 
 

o Argues convincingly as Franklin, etc. 
[too specific to the task and not 
aligned with all key Stage 1 goals] 
 

o Accurate and well supported [too 
general to reflect all Stage 1 
understanding-related goals] 
 
 

o Lab results are thorough, work is 
accurate, conclusions are justified [no 
link back to understanding-related 
goals] 
  

o engaging and well-written [not 
aligned with the goal of essay 
writing] 
  

o Correct information, great role-
play [not a valid set of criteria 
related to the desired 
understanding] 

o Assignment completed and all 
answers correct [not valid for 
assessing complex performances 
related to measures of central 
tendency] 

o All work is turned in and complete. 
[Not valid criteria for the Stage 1 
elements related to Newton’s 
Laws] 
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12. Includes learning 
events and 
instruction needed 
to help learners –  
      a. Acquire 
targeted knowledge 
and skills  
      b. Make meaning 
of important ideas  
      c. Transfer their 
learning to new 
situations 
 

The learning events are likely to 
enable learners to – 
 acquire the targeted knowledge 

and skill in Stage 1 
 successfully reveal 

understanding in Stage 2, 
based on the Stage 1 
understanding goals  

 transfer their learning 
effectively in Stage 2, based on 
the transfer goals in Stage 1 

 

The learning events are somewhat 
likely to enable learners to – 
 acquire the targeted knowledge 

and skill in Stage 1 
 successfully reveal 

understanding in Stage 2, 
based on the Stage 1 
understanding goals  

 transfer their learning 
effectively in Stage 2, based on 
the transfer goals in Stage 1 

 

The learning events are unlikely to 
enable learners to – 
 acquire the targeted knowledge 

and skill in Stage 1 
 successfully reveal 

understanding in Stage 2, 
based on the Stage 1 
understanding goals  

 transfer their learning 
effectively in Stage 2, based on 
the transfer goals in Stage 1 

 

    
 

Examples 

 

o [The learning plan is thorough and 
valid for causing acquisition, 
understanding, and transfer. There 
are rich, sufficient and valid 
opportunities to acquire knowledge 
and skill, reflect on the importance or 
extension of that acquisition, explore 
key ideas, generalize about the 
meaning and use of knowledge/skill, 
practice transfer, get feedback, etc.] 
 
  

o [Though the outline of the learning 
plan is thorough and clearly targets 
the understanding and transfer goals, 
there are not enough higher-order 
learning activities to foster in-depth 
and high-level understanding.] 
 
 
  

o [A typical unit plan focused primarily 
on the learning of content. There are 
no explicit lessons and experiences 
that make in-depth understanding and 
higher-order thinking likely.] 
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13. effectively 
incorporates the 
W.H.E.R.E.T.O. 
elements so that the 
unit is likely to be 
engaging and 
effective for all 
learners. 

All WHERETO elements are 
implicitly or explicitly addressed to 
make engagement and effectiveness 
likely 
 

Some WHERETO elements are 
implicitly or explicitly addressed 
to make engagement and 
effectiveness somewhat likely 

Few or no WHERETO elements 
are implicitly or explicitly 
addressed to make engagement 
and effectiveness not likely  

    
 

Examples 

 

o [All the WHERETO elements are 
addressed: 

W = student is helped to know where 
the unit is going and why it matters 

H = the unit is framed by great 
‘hooks’ and tapping of prior 
knowledge 

E = the plan equips the student with 
all needed learning and resources to 
succeed in the unit 

R = the learning plan requires the 
student to rethink key ideas and revise 
their work as the unit unfolds 

E = student is asked to evaluate their 
progress based on formative 
assessments and self-assessments 

T = the unit is tailored to the 
differences in student interests and 
abilities 

O = the unit is sequenced in an 
engaging and appropriate way to 
ensure optimal engagement and 
effectiveness  
  

o [Some of the WHERETO elements 
are not adequately addressed. Typical 
problems include the absence of a 
genuine hook and tailoring to make 
the work intriguing for all students; 
the absence of sufficient 
opportunities to reflect on and 
rethink the big ideas; and the absence 
of sufficient opportunities to get 
feedback and use it as part of the 
Evaluation and Organization] 
 
 
  

o [A typical unit that suffers from 
such problems as a lack of 
engaging and thought-provoking 
experiences, little tailoring to 
student difference, no in-depth 
exploration of big ideas – ideas are 
just mentioned, no real 
opportunities for students to think 
and rethink – meanings are just 
handed over, etc.] 
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14. is coherent with 
all 3 stages in 
alignment. 

The unit is coherent, with all 3 
Stages in complete alignment. The 
assessments in Stage 2 provide 
valid evidence for all the Stage 1 
goals and the learning events in 
Stage 3 are likely to cause the 
Stage 1 goals to be met and the 
assessments to be properly 
prepared for. 

The unit is somewhat incoherent, 
with there some question as to 
whether the 3 Stages are aligned: 
 Some of the proposed evidence 

in Stage 2 does not suit the 
Stage 1 goals 

 There are gaps in the learning 
plan in terms of achieving the 
Stage 1 goals.  

The unit is not coherent. The 3 
Stages do not align. 
 All the proposed evidence in 

Stage 2 does not suit the 
Stage 1 goals 

 There are major gaps in the 
learning plan in terms of 
achieving the Stage 1 goals. 

    
 

Examples 

 

o [All the Stage 1 elements seem well 
embodied in the assessments of Stage 
2 and the learning events of Stage 3. 
If, for example, you cover up Stage 1 
and look at Stages 2 or 3 only, you 
can usually infer quite accurately 
what the Stage 1 goals really are.] 
 
 
  

o [The most typical weakness is that the 
total evidence of all the assessments 
does not quite align with all the 
elements of Stage 1. Thus, if you 
cover up Stage 1 and look at Stage 2 
you are likely to make some 
inaccurate inferences as to what the 
goals of the unit are, given the 
assessments] 
 
 
  

o [The weakest units aren’t even 
really ‘units’ of coherent work. It 
seems like a lot of content being 
thrown at the wall in the hopes that 
some of it will stick] 
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15. is likely to work: 
feasible and 
appropriate for this 
situation. 

The unit is feasible as designed, 
given the time-frame, student 
population, and resources 
provided.  

The unit is feasible as designed but 
has some likely rough spots or 
issues not sufficiently thought 
through, given the time-frame 
and/or student population  

The unit is not feasible as 
designed. The plan is incapable 
of working in the allotted time 
and/or the unit is unlikely to 
work for the students it was 
designed for. 

    
 

Examples 

 

o [the best units seem well-paced, with 
enough time built in for learning in 
depth but without spending too much 
time on just one unit. Such units have 
also clearly been thought through in 
terms of the diversity of students in 
the class and the place of the unit in 
the sequence of the yearlong course 
of study] 
  

o [Typical rough spots include putting 
too much into the unit, given the time-
frame; and not thinking through the 
diversity of students in the class or the 
need for formative assessments to 
ensure timely and helpful adjustments 
to meet unit goals.] 
 
 
  

o [Typical weak units seem 
overstuffed with lessons, activities, 
ideas, content; inattention to 
student diversity; no built-in 
formative assessments and flex 
time for needed adjustments; 
inadequate resources to support the 
understanding-related goals (e.g. 
just using the textbook to drive all 
learning.)] 
 
 
  

 
 


